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Abstract 
This paper analyses the reasons of teachers’ commitment in special schools from Prahova County where an increasing number of 
children with severe and multiple disabilities, institutional tasks and responsibilities. We have used as methods documents’ 
analysis (legislative documents, curricula documents, job description etc.) and group-interview with teachers. An important 
finding of our research is that the teachers’ commitment is positively correlated with the wellbeing and achievement of children 
with disabilities. Other reasons for teachers’ commitment are the positive emotional attachment to children with disabilities and 
their families and the responsibility to maintain professional knowledge. These results indicate that teachers’ commitment from 
special schools is a predictor or an echo of their humanity and loyalty. 
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1. Introduction  
In Romania, the teachers from special schools are the actors which participate for years at the education system 
reform, with important challenge for the whole educational system. This reform followed, on the one hand, to 
reorganize or to restructure curriculum, objectives, activities and educational ideal in special schools and, on the 
other hand, to expand special education in public/normal schools by: assessing children with deficiencies for an 
early intervention; transferring children with moderate deficiencies from special school into public/normal school; 
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providing educational support services for their school adaptation and social integration; transforming special 
schools in open schools for all students of the community; collaborating of teachers from special with teachers from 
normal schools etc.  
Because of these circumstances – transferring children with mild and moderate deficiencies from special school 
in public/normal school – many teachers from special schools feel threatened by the process of inclusion, because 
they may lose their jobs. The new standards, tasks and competences specified in legislation and requested by special 
system’s reform transform the teachers in “Olympics” participants to the bureaucratic marathon of Romanian 
schools. More and more, focus on children (on his disability’ characteristics, needs, learning style, interests) is 
overwhelmed by focus on institutional bureaucracy (evaluation and requirements for continuity on his job and 
professional promotion). 
Although we have noticed for the last few years a significant progress concerning management, climate, 
organizational culture, curriculum, resources and conditions in the special schools, teachers are daily facing strong 
emotional situations generated by the following aspects: increasing the number of children with severe and multiple 
disabilities, persistence the violence phenomenon against disabled children in social environment (see research by 
Margaritoiu, & Eftimie, 2014, pp. 58-62), difficulty to manage the characteristics of children with autism or 
intellectual disabilities, especially for children from social protection centres or dysfunctional families (lack of self-
control, mental delay and rigidity, language disorders, emotional labiality, behavioural disorders, low self-esteem).  
Nonetheless, teachers specify the fact that the numeric structure of their class (8-10 instead of 4-6 children with 
severe disabilities) does not allow them to effectively carry out educational activities, manage their behavioural and 
apply personalized intervention programs; we have to emphasize that teachers are alone with their class, without a 
teacher assistant / support. 
The strong feelings and difficulties that teachers are dealing with in their working place can have negative effects 
towards their relationships with children, parents or colleagues and their psychological estate (for example, 
frustration, stress, anxiety, insecurity, sadness, tiredness). 
In this context – of new institutional tasks and responsibilities, more and more children with severe and multiple 
disabilities, many procedures and methodologies – we become interested about the determinant factors / reasons that 
teachers become involved or attached about their job. So, the main question in our investigative approach was 
“What are the reasons for teachers’ commitment and loyalty in special schools?”. 
Our concern is starting from the premise that the commitment of teachers represents an essential aspect of their 
activity with important consequences both on personal and professional life. 
2. Theoretical background. Researches and studies 
As theoretical framework concerning teachers’ commitment, the present study is using the definition of 
Coladarci: “the teacher’s psychological attachment to the teaching profession” (1992, p. 326). The reasons given by 
the teachers not wanting to return to the profession included “excessive nonteaching responsibilities, large classes, 
lack of job autonomy and discretion, sense of isolation from colleagues and supervisors, insufficient administrative 
support, and powerlessness regarding important decision-making processes” (Coladarci, 1992, p. 327). 
In specialty literature are presented researches that have demonstrated the association between teachers’ 
commitment and job satisfaction, morale, motivation, identity and as a predictor of teachers’ work performance, 
absenteeism, burn-out, and turnover, as well as having an important influence on In-service teachers’ motives and 
commitment in teaching students’ achievement and attitudes toward school (Day, 2004; Day, Elliot, & Kington, 
2005).
Teachers’ commitment may be enhanced or diminished by factors such as student behaviour, collegial and 
administrative support, parental demands, national education policies, and their own professional histories and 
career phase (Day, 2004).  
In accord with G. Johns, we consider that some people have a predisposition, because of their personality, to be 
more or less satisfied about their work, although there are similar conditions for all (Dolan, 1996). So, one side, 
there are people which, independent of working conditions, get attached of their job, finding a vocation in their 
profession, declaring that are professional satisfied, and, on the other side, there are people that never get the feeling 
that are doing what they like to do. 
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In a report of empirical research on teachers’ commitment in Australia, Crosswell (2006) suggests that there are 
six dimensions of commitment: 
Commitment as passion or a positive emotional attachment to the work;  
Commitment as investment of ‘extra’ time with students; 
Commitment as a focus on the wellbeing and achievement of the students; 
Commitment as a responsibility to maintain professional knowledge; 
Commitment as transmitting knowledge and/or values; 
Commitment as engagement with the school community (Day and Gu, 2010, p.130). 
There are different ways that teachers perceive, understand and conceptualise the phenomenon of teacher 
commitment in specialty literature. 
In conclusion, teachers’ commitment is often associated with performance, quality, results. “It has been defined 
as a predictor of teachers’ performance, burnout and attrition, as well as having an important influence on students’ 
cognitive, social, behavioural and affective outcomes” (Day and Gu, 2010, p. 129). 
3. Research Methodology 
3.1.  General aim and objectives of present research  
Present research has started from the six dimensions of teachers’ commitment in teaching identified, described 
and analysed by Crosswell (2006) and followed to investigate the reasons of teachers’ commitment in order to find 
solutions for prevention and improving of this aspect in special schools.
3.2. Participants and research methods 
Our research has been developed during 2013 – 2014 and involved 28 teachers from special primary and 
secondary schools, Prahova County. Subjects’ lot has been composed from 26 women and 2 men with various 
experiences in educational field (from 2 to 35 years). Investigated teachers have different didactic competences, 
from debutant (with definitive diploma) to the highest level (first didactic degree).   
Before them actually getting involved in our investigation, all participants were informed about our study’s 
purpose and they have been consulted about their agreement to participate.   
As our study was an investigative one, we have considered that the most appropriate methods for us are group-
interview and documents’ analysis (legislative documents, curricula documents, job description). 
We have questioned our participants to group-interview about the following aspects:  
x Professional experience and efficiency in their school; 
x The nature of support provided by school manager, colleagues, parents and interpersonal relations; 
x Teaching activity and professional results obtained; 
x Salary and promoting in educational system. 
4. Data Analysis and Interpretation 
4.1.  Commitment as a focus on the wellbeing and achievements of children with disabilities (especially, with severe 
and multiple disabilities) and loyalty 
All investigated teachers consider that the most significant professional results – which represent determinant 
reason of commitment – are children achievements, visible progresses concerning their personal autonomy, 
language, locomotion, behaviour socialization and their successful integration in special school. They are aware that 
the success of the personalized intervention programs for children with disabilities depends on the level of 
commitment and cooperation of all actors responsible for their upbringing and education.  
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The most interesting results of our research refers to the financial, social and professional status satisfaction: all 
investigated teachers have told that even if they do not have appropriate financial, social and even professional 
appreciation, they teach with tact, sensitivity, patience, love for children and profession:  
-  “My  soul  is  very  happy  when  I  see  that  my  children  make  progress.  I  am  impressed  concerning  their  
achievements and skills. Every day teaching is a challenge for me. It’s important for children’s wellbeing to be 
competitive with myself and remediate their learning disabilities.” (Secondary school teacher, first degree, 26 years 
of experience in education); 
- “Commitment and satisfaction for my job come when I obtain results with autistic children: decrease repetitive 
and stereotyped patterns of behaviour, established eye contact, developed social and communication skills” (Primary 
school teacher, first degree, 17 years of experience). 
More, the investigated teachers have noticed that their professional results and efforts are valued in school by 
parents, colleagues and manager: 
- “Since I came in this school, I have been involved in my activity because my efforts always have been 
appreciated by parents. Even if I haven’t financial satisfaction, this has been compensated by parents’ support.” 
(Primary school teacher, second degree, 11 years of experience); 
- “I feel that my colleagues and my manager have always appreciated my professional merits, my efforts and the 
results with my class” (Secondary school teacher, second degree, 14 years of experience).  
4.2.  Commitment as passion or emotional attachment to the children with disabilities, their parents and colleagues 
from special schools 
Another reason for teachers’ commitment is positive emotional attachment to children with disabilities:  
- “I can’t leave from this school, because my children are strong depending of me. On the other hand, I am a little 
sad or worried when I can’t see them” (Primary school teacher, first degree, 22 years of experience). 
Investigated teachers with first and second didactic degree, with a large experience in special education 
demonstrate both affective commitment (empathy, sympathy, tolerance, emotional attachment) and normative 
commitment towards children with disabilities and their families (teachers’ prosocial behavioural obliged to remain 
in system). 
Interpersonal relationships are described by teachers as “very good”, based on cooperation, respect, and support 
for / from parents, colleagues and managers:  
- “We have professional and friendship relations with parents and our colleagues.” (Primary school teacher, 
definitive degree, 7 years of experience);  
- “In our school, we are a group of teachers with similar interests, responsibilities and difficulties, like a family” 
(Secondary school teacher, second didactic degree, 18 years of experience). 
4.3.  Commitment as a responsibility to maintain professional knowledge 
We noticed that teachers, especially with first didactic degree, consider that their professional knowledge and 
results are recognised: “My younger colleagues ask me to help them and I feel respected and appreciated as a 
professional” (Primary school teacher, first degree, 25 years of experience). Also, teachers are satisfied about their 
pupils and families’ appreciation: “When I met on the street a former children with his family and they thank me for 
the education that I offered him I am very happy.” 
In special schools, teachers apply national curriculum in order to deficiencies’ type and level (Plan/curriculum for 
children with severe, profound and multiple disabilities and Plan/curriculum for children with moderate and mild 
disabilities), which requires a good academic preparation and practice concerning especially didactic and therapy’ 
methodology, class management and stress management.   
The wellbeing and achievements of children with disabilities depend directly on professional and psycho 
pedagogic training of teachers, on their soft competencies necessarily to deal with delicate situations in classrooms 
(emotional intelligence, communicative performance, negotiating and solving conflicts, developing gestural 
communication).  
326   Alina Mărgăriţoiu /  Procedia - Social and Behavioral Sciences  203 ( 2015 )  322 – 326 
The most investigated teachers participate at the programs of continuous training, the methodical commissions, 
the conferences and symposiums with themes of special education, being interested to learn and to share 
professional knowledge.  
So, in accord with Elliot and Crosswell (2001) teachers’ commitment in special schools “is a part of their 
professional identity” (Day and Gu, 2010, p. 129) and a responsibility to maintain professional knowledge. 
5. Conclusions 
The current study started from the aim to investigate teachers’ commitment from special primary and secondary 
schools in the conditions that the number of children with severe and multiple disabilities and the institutional tasks 
has increased.  
As theoretical framework in the analyse of teachers’ commitment we started from the six dimensions of 
commitment described by Crosswell (2006):commitment as passion or a positive emotional attachment to the work; 
commitment as investment of ‘extra’ time with students; commitment as a focus on the wellbeing and achievement 
of the students; commitment as a responsibility to maintain professional knowledge; commitment as transmitting 
knowledge and/or values; commitment as engagement with the school community (Day and Gu, 2010, p. 129). 
An important finding of our research is that the teachers’ commitment is positively correlated with the wellbeing 
and achievement of children with disabilities and loyalty for special school, in spite of the difficulties and the 
characteristics of children with severe and multiple disabilities. Teachers’ commitment indicates that teachers with 
high levels of commitment work harder, demonstrate stronger affiliation to special schools, and show more desire to 
carry out the goals of teaching and to obtain progress with the children. 
Another significant result is that the teachers’ commitment is positively correlated with passion or emotional 
attachment to the children with disabilities, their parents and colleagues from special school.  
Thus, the special school is addressed to individualities, but while providing learning solutions for collaboration 
and cooperation, as an area of practical experience, interpersonal relationships and responsibility to maintain 
professional knowledge. 
We noticed that this category of teachers have an important qualities – humanity and loyalty – which help them 
to overwhelm the financial frustration and maintain them to the educational system animated by their noble mission 
and by the satisfaction which result from the relation with their children. 
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